Mathematical knowledge in New Zealand schools is in transition again. As the latest in a history of curriculum initiatives and like its most recent predecessor, the new curriculum comes hard on the heels of consultation and debate about not only what will count as mathematical knowledge, skills, and competence but also how these are to be taught and learned. Answers to these perennial questions have moved over the past fifty years from a focus on the transmission of information to students, followed by an emphasis on knowledge and procedures, and onto a concern with reasoning, problem solving, communication and making connections. The new interest is with content, process and mathematical thinking. Student knowing, doing and thinking, taken together, are the cornerstones of the official policy document in mathematics.
supports specific kinds of knowledge, mathematical knowledge is not 'found' there. Similarly, knowledge is not 'found' by research practice, but is tested, contested and reconstructed in an ongoing process. This understanding follows a heightened awareness of the limits of the discipline's traditions that subsequently crystallised into a re-evaluation of research design. We now have at our disposal a suite of approaches, theories, methods and scholarship. Like curriculum knowledge, research knowledge is significantly informed by ideologies of the time.
Research reported in academic journals, explaining the historical, philosophical, cognitive, or social processes within mathematics education, has come a long way from wholesale acceptance of traditional canons of truth and methodologies. Tracking research reports in MERJ over the past 20 years provides us with powerful evidence of how research centred around common goals, is constructed, legitimated, challenged and transformed in particular times and particular contexts. Just as curriculum change involves negotiation and decision making, so too do changes in research practice. Research, as reported in this journal during the past two decades, "is a powerful means of keeping the negotiation and decision processes vivid" (Krainer, 2005, p. 77) .
